"I talked too much English," declared Olaudah Equiano, the eighteenth-century freed slave who wrote the first black African autobiography to be published in the west.
emphasizes how difficult it is to forecast its comparative strength years into the future: "The 'rush' to English around the world may … prove to be a temporary phenomenon which cannot be sustained indefinitely. Languages other than English are likely to achieve regional importance whilst changed economic relations between native-speaking English countries and other parts of the world will alter the rationale for learning and speaking English." 5 Although some others seem less doubtful, in effect declaring that English has won the battle for the world's attention, by no means can we be sure that a knowledge of
English is enough to deal with the new world of the 21 st century. Indeed, it may put us at a serious disadvantage.
Five hundred years ago, learning English was a way out of the Highlands or the Irish provinces or the mountains of North Wales for young men eager to get on in life, and they and their literate comrades took jobs in the Tudor or Stuart civil service, or migrated to London or Edinburgh or Dublin in search of new opportunities. 6 In our own day, people did the same thing with Russian, in order to make the transition from Tajikistan or Azerbaijan to a party position or a scientist's job in Moscow or Leningrad. The same process went on in Africa or in the Indian sub-continent, where vast numbers of people trekked to the cities in search of work, picking up Yoruba or Tamil in the process. In so doing, they joined, willingly or unwillingly, a larger and broader culture, and their loyalties shifted from their geographically constrained origins to a broader society and idiom. While for many, movement from the provinces to the cities led only to a different kind of penury, for others mobility brought opportunity. Yet it also cut them off from their roots, or, rather, caused them to put down roots in the looser soil of a larger field. This movement from the provinces to the cities has been going on for as long as provinces and cities have existed, but it has accelerated in recent years: the United Nations experts estimate that by 2005 over fifty percent of the world's population will live in urban areas (Graddol 27). Many were the young men around the Mediterranean or in Western Europe who learned Latin two thousand years ago to escape their tribes or clans and seek prosperity as adopted Romans -indeed to become members of the "imagined community,"
to use Benedict Anderson's term for nationhood, that was Rome. 7 Others made the trip as slaves.
Today, a key to entry into the community of the educated elite -or at least a necessary if not a sufficient qualification for a membership card -is the English language. David Crystal points out that "a language achieves a genuinely global status when it develops a special role that is recognized in every country," and Crystal suggests that English has acquired this status. Such global status, he suggests, arises from a combination of factors, including military and political might, economic power, and what he describes as cultural power -primarily the use of English as the means of storing and imparting knowledge and information. 8 The role of English in such storage and imparting of knowledge has expanded by leaps and bounds in the past twenty years or so. Today, the vast majority of scientific texts are published in English;
English is the dominant language on the Internet (though by no means the only one); international business is conducted in English, as, increasingly, is diplomacy. 10 Even so, almost half of the world's foreign students are studying in six Englishspeaking countries: Australia, Canada, Ireland, New Zealand, the United Kingdom, and the United States.
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It is precisely to catch more of this business that universities in much of the world are re-engineering themselves into instruction in English.
Robert Phillipson, in a highly influential and powerful book, 12 has labeled this and related phenomena linguistic imperialism, the natural accompaniment of what John Tomlinson, echoing Raymond Williams and others, has called cultural imperialism 13 "What is claimed," writes Tomlinson (7) "is that a form of domination exists in the modern world, not just in the political and economic spheres but also over those practices by which collectivities make sense of their lives." In the post-Soviet era, the term "imperialism,"
hijacked by the successors of the Czars as a term of abuse for every empire but their own, has perhaps floated back into a measure of objectivity. The dominant culture of today, the American culture, is more like Rome, ever open to barbarians willing to shed their barbarism in favor of the Roman way, than it is like, say, Japan, accessible to the outsider only with extreme difficulty.
Indeed, what is emerging more and more is not a conventional imperialism at all, but a form of globalism.
Those of us in the global education business may be distressed to see a concept so near and dear to us appropriated for such different purposes, but the appropriation of the signifier tells us something important about the signified. As Zygmunt Bauman points out, in a wide-ranging critique of globalization, 14 the field of opportunity traditionally sought by the ambitious provincial now embraces the entire world. To a marked degree the efforts of global educators have reinforced and coincided with the efforts of those who would make the world safe for American industrial capitalism.
I must confess that as an educator I look back to the late 1970s and early 1980s with a good deal of nostalgia. Those were times when Americans of all political persuasions assailed American ignorance of the world with abundant statistics and pithy anecdotes to prove that our twelfth-graders knew less about the world than a randomly chosen group of Irish hairdressers or Uzbek cotton farmers. We urged on our fellow professors the need to bring their international experience into the classroom -or, at the very least, to have some international experience that they could later convey into their teaching. We called on more students to go abroad. We encouraged American universities to accept more visitors from overseas. Above all, we hammered away at the importance of learning foreign languages. Finally, in the waning days of the Carter administration, we were successful in getting a President's Commission on Foreign Language and International Education launched, and the country seemed set on overcoming its ignorance. 15 Though the Ohio about the world in order to reassert American competitiveness. In an era in which the Cold War was less and less relevant, we were embarked on an effort to capture and dominate international markets 17 -so knowing where Thailand was, or being able to sell our goods in German, was important. Those of us in the field, our eye on government grants and on the compliance of our colleagues, gladly embraced the new rhetoric, and this new globalization continued apace. We cheered, and rightly so, when more democratic governments replaced the military leadership in Latin American countries, and above all when the Wall came down and the last of the great national empires disappeared in a puff of communist smoke. But gathered under the umbrella of globalism was a highly varied collection of supporters.
Hardly surprisingly, the euphoria of the late 1980s has given way to a period of unease. Indeed a recent issue of Foreign Policy asks, "Has Globalization Fizzled Out?" "The unalloyed enthusiasm that accompanied the spread of [economic] globalization," the journal's editor declares, "…has fallen victim to unexpected financial crashes, important policy reversals such as those in Malaysia and Russia, and many unresolved problems with potentially disastrous consequences." 18 A little knowledge is a dangerous thing, we might reply. The internationalism driving global markets is a mile wide and an inch deep, and its motives, far from creating a better or more just world, are all too often focused on a greed and exploitation whose by-products may be beneficial but whose principal force is irredeemably corrosive (just as oldfashioned colonialism contained such contradictory ingredients). Chad Alger and others told us to think globally and act locally: too many of our compatriots today think locally and are ever more free to act globally. This was one of the messages that the rather motley crew that gathered in protest in Seattle on the occasion of the World Trade Organization meeting sought to convey
The truth is that the globalization of the past decade, building on trends long apparent in the west, has created an elite of increasingly mobile and deracinated participants who have lost contact with traditional notions of space and time. As one wit put it, Fukuyama may have been wrong about the end of history, but right about the end of geography. In the world of the Internet and of increasingly mobile and fluid capital, to say nothing of personal mobility through modern transportation, space matters little. As for time, our technology is hell-bent on reducing it and flattening it out. Bauman (18) explains: "Rather than homogenizing the human condition, the technological annulment of temporal/spatial distances tends to polarize it. It emancipates certain humans from territorial constraints and renders certain communitygenerating meanings exterritorial -while denuding the territory, to which other people go on being confined, of its meaning and its identity-endowing capacity." Hence, while the ten or twenty percent of the world's population described by Robert Reich as the world's elite is logging on to the Internet, the rest is engaged in Islamic fundamentalism or training for the Michigan Militia or hacking the arms off its innocent compatriots in Sierra Leone.
What this means in linguistic terms, as Joshua Fishman explains in one of the articles, previously cited, in the issue of Foreign Policy on globalism, is that a second stratum of regional languages is emerging, and also that the disenfranchised, or those who feel themselves excluded, are turning more and more to ways of acquiring self-definition through the use of local languages. 19 Most of these people have no knowledge of English, which is not toe world's most used language, but is the language of the elite. This tendency of the world language system 20 to exfoliate into regional and local linguistic arrangements is often ignored or misunderstood by Americans, who are disinclined to recognize what much of the world takes for grantedthat you use different languages for different purposes. One of the legacies of the European conception of the nation-state, in which the notion of a unified and unifying national language plays such an important role, is a kind of language loyalty that devalues bilingualism and assumes that the ideal condition is one in which an individual speaks a single language and everyone else does the same. Our construction of reality links language and identity, language and group loyalty, in particular ways. It is not the construction of reality practiced in all other parts of the world, where bilingualism is increasingly the norm.
As educators, we have a responsibility to point out the complexity of the world -not just our part of it, but the world as a whole. I would argue that, at the very least, we have an obligation to explain to our students and our colleagues that the widening economic gap between rich and poor in the world is accompanied by a widening cultural (and linguistic) gap, or at least an increasing cultural malaise. We know enough about the world to move around it with relative ease, but our limited knowledge confuses response to economic stimuli with what Americans call life, liberty and the pursuit of happiness. 21 Those great ideals ring increasingly hollow in our conflict-ridden world. A major cause of our confusion before the globe that we have created is our inability or our unwillingness to go beyond the boundaries of our elite universe to engage the people at its fringes and beyond, in terms, and in languages, that they understand. The very seductiveness of the welcoming world of technology and mobility and the English language, its very openness to all who qualify, may blind us to what lies beyond. We need languages to reach beyond the envelope of wealth and privilege in which we find ourselves.
We also need new thinking on the whole subject of global education, along with a new rhetoric to explain and justify the use of foreign languages and the importance of teaching them in our colleges and universities. We can perhaps recognize, as the President of the University of Twente, in the Netherlands, recently put it, 22 that "we have the feeling that English is the lingua franca" of international education, but
as English-speakers we should recognize that one of the consequences of this situation is that those who speak our language have the means to understand us, but we who are locked in our own linguistic house, no native English speakers confuse our professional self-sufficiency in English with a belief that all we need to understand the world is the English language, we will be quite wrong. Our colleagues need languages to gain a perspective on themselves, and to move beyond the comfortable and mobile milieu in which they live. Arguably, it is precisely here that the survival of the idea of the university -as a place of intellectual exchange rather than the simple exchange of knowledge -will be determined.
We must recognize that a milieu dominated by English will inevitably be a milieu dominated by American modes of thought, American assumptions -and that silence on the part of those we are dealing with may be the silence of the inarticulate (a dangerous condition, giving birth to frustration), not the silence of the convinced. Precisely because other ways of looking at the world are mediated to us through non-native speakers of English, rather than being experienced at first hand, we may think we understand when we do not. When others, like the slave Olaudah Equiano, "talk too much English," we may, fatally, lose the ability to talk anything else.
N O T E S
1 This is a revised version of a paper given at the Annual Conference of the Association of International Education Administrators, Mérida, Mexico, February 11-14, 1999 . Humphrey Tonkin is University Professor of the Humanities at the University of Hartford and chairs the board of the American Forum for Global Education. He wrote this paper while a Visiting Fellow at the Whitney Humanities Center, Yale University.
2 Equiano recounts that his master, apparently concerned that he will run away in London, puts him in the custody of a certain Capt. James Doran, whose vessel is moored at Gravesend in preparation for a trip to the colonies. Equiano points out to Doran that the law forbids his removal from London under such circumstances. "Upon this Captain Doran said I talked too much English; and if I did not behave myself well, and be quiet, he had a method on board to make me." Olaudah Equiano, The Interesting Narrative, and Other Writings, ed. Vincent Carretta (New York and London: Penguin, 1995), p.94.
